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Integrated Guidance Application Questions - Teaming and Purpose

Upload the equity lens or tool you used to inform and/or
clarify your plan & budget. Describe how you used this tool
in your planning.

If the goal is meaningful, authentic and ongoing community
engagement, where are you in that process? What barriers,
if any, were experienced and how might you anticipate and
resolve those issues in future engagement efforts?

What relationships and/or partnerships will you cultivate to
improve future engagement?

What resources would enhance your engagement efforts?
How can ODE support your continuous improvement
process?

How do you ensure community members and partners
experience a safe and welcoming educational environment?

The ESD Equity Lens has been used throughout the plan for creating the needs assessment
items, reviewing the needs assessment information, and the overall selection of outcomes and
strategies. As the planning and the steering committee engaged in their work, the lens was
reviewed prior to each meeting and was used on a regular basis as decisions were being made
about the direction the District was headed with the Integrated Guidance application. 

Although engagement is an ongoing process in Astoria, for the sake of the integrated guidance
Astoria School District has completed the community engagement process. (List the main ways
you engaged the community here) Barriers to this process including making sure we are getting
the parents, students, and community members to engage in the process and to bring their ideas
to us. This is especially true with our focal group students and parents.  In the future, the District
will spend more time using empathy interviews, which were the most effective manner in which
value feedback was provided. Although time consuming the results of empathy interviews were
also very valuable and will be used more often in the future.
Our plan in the future is to develop partnerships with the following businesses, in order to
expand the work-based learning opportunities for Astoria students:  Clatsop County Social
Services agencies (Health Department, Juvenile Department, Clatsop Behavior Health Care,
Clatsop Community Action, Columbia Memorial Hospital), Northwest Regional Education Service
District, Seaise School District, Clatsop Community College, Warrenton- Hammond School
District, Jewell School District, Knappa School District, Clatsop County Historical Society,
Columbia River Maritime Museum, and Clatsop County Hispanic Council.  The District does
need to enhance relationships and partnerships with our Job Corp (Tongue Point) and better
work and communication with our local community college.
The District would like to continue with our local ESD partnerships for support for specific
resources that will enable the District to conduct ongoing empathy interviews and other time
consuming activities that our staff may or may not be trained in and would need more training or
just staff time to help with engagement efforts.    ODE can continue to provide supports in the
areas of providing resources at the ESD level as well as the District to complete these
engagement efforts.
A major part of the priorities for the Astoria School District is the goal of building relationships
amongst staff, students, parents and community members. Part of the relationship priority has to
do with partnerships we gain and training we provide staff, students, and parents around safe
environments within our schools.  The District and each school will be planning specific school
engagement activities for students and families.  In addition, specific engagement opportunities
for our historically underserved groups will be scheduled at least three time per year for the next
three to five year.  Some examples of the specific engagement opportunities are: teachers
facilitating student focus groups or 1:1 conversations, empathy interviews with select focal group
students completed by counselors and administrators, hosting meetings with staff at their
buildings with their teams, participating in regularly scheduled meetings with community partners
in their place of work, as well as monthly social service agencies sponsored by the school
district.

ASD Equity
Lens
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If you sponsor a public charter school, describe their
participation in the planning and development of your plan.

How will you intentionally develop partnerships with
employers to expand work-based learning opportunities for
students?

If you are a district that receives greater than $40k in Title VI
funding or have 50% or more American Indian/Alaska Native
Students, you are required to consult with your local tribal
government. As evidence of your consultation, you will be
asked to upload documentation of your meeting(s)
containing signatures from tribal government
representatives as well as School District representatives.
As this consultation includes all aspects of the Integrated
Plan you will be asked to upload the "Affirmation for Tribal
Consultation" within this application.

N/A
Astoria School District works directly with Clatsop Community College with the Clatsop Works
Program.  This program provides paid internship programs for students with local businesses.
Included with this program is college credits that students get for participating in the Clatsop
Works Program.  In addition, the Perkins Grant provides an employer advisory council that
provides school districts information concerning employment needs that students can participate
in.  The District will also work with our CTE Consortium to review employment opportunities
within the school district.  The District will also work with individual businesses via community
leadership teams to provide elicit possible partnerships.

No districts in the NWRESD Service Area are required to have Tribal Consultation.
However, it it expected that you engage with your Native and Indigenous youth and
families
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Integrated Guidance Application Questions - Data and CE Planning

What strengths do you see in your district or
school in terms of equity and access?

What needs were identified in your district or
school in terms of equity and access?

What strengths do you see in your CTE
Programs of Study in terms of equity and
access?

What needs were identified in your CTE
Programs of Study in terms of equity and
access?

The District has around 14% English Language Learners, 13% Special Education students, and 50% students
living in poverty.  It is important that we put together strategies that will provide equitable and accessible
services.  The ways in which we are doing this include: the District has provided supplies for all students, no
fees for any program associated with the school, providing free meals for all students, all elementary
classrooms are below 21 students per class which provides individualized approach to education, our local
rural community that supports students through many social services agencies, extensive programs in areas
like CTE, fine arts, dual credit, and dual language programs, two of our four schools have Equity Committees,
the District has an Equity Committee.
Through the engagement activities, disaggregated data review and the Needs Assessment process, the
District has identified the following needs:   1.  Student access to academic programs like reading, math,
science, CTE and other engaging programs. 2.  Students attending school on a regular basis and
understanding what the specific equitable and accessible needs are of students not attending school. 3.  An
understanding of staff bout what equity in schools should look like.

The District has a new strategic plan that addresses the needs of equity and access. All the priorities,
including academic learning, relationship building, and workforce, will have an equity lens that we have
created to make sure that all initiatives within the District have meet the needs of focal group students. Within
the next two or three years all staff will be fully trained in equity. In addition, the District and each of our
schools will participate in an equity audit.
The Natural Resource Programs of Study as well as the Business Program of Study intentionally recruit focal
group students with the goal of creating direct pathways into family wage careers right after high school.
These CTE programs offer enriching experiences that enhance and expand the education that students
receive in the regular classroom. These programs, along with many of the Fine Arts, activities, music and
associated extra-curricular programs often times keep our highest need students engaged and interested in
school, which enables them to complete the goal of being college and career ready when they complete high
school. With the use of High School Success Funds, students have been able to participate in all of these
activities with no cost to the individual.
We continue to increase enrollment of students who are navigating poverty, emerging as bilinguals, and have
specially designed instructional needs. Our CTE program does not represent our overall population
demographics.  Our CTE consortium looks at focal point participation and our biggest need is to engage our
Hispanic students and students in poverty in CTE programs.  There needs to more specific strategies used
within our CTE consortium and high school at introducing our underserved populations to CTE programs and
providing accessible resources like transportation and family engagement in CTE programs.
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Integrated Guidance Application Questions - Community Feedback
Who was engaged in any aspect of your
planning processes under this guidance?

How were they engaged?

You will be asked to upload your top five
artifacts of engagement.

Why did you select these particular artifacts
to upload with your application? How do
they show evidence of engaging focal
student populations, their families and the
community?

Describe at least two strategies you
executed to engage each of the focal student
groups and their families present within your
district and community. Explain why those
strategies were used and what level of the
Community Engagement spectrum these fell
on.

Describe at least two strategies you
executed to engage staff. Explain why those
strategies were used. Explain why those
strategies were used and what level of the
Community Engagement spectrum these fell
on.

All administrators, District Steering Committee, School Board, Teacher Advisor at the high school, Parents, Local
Migrant Council, parents, school board, school staff, students
The District provided parent empathy interviews, electronic surveys, staff focus groups, Youth Truth Survey for
students, parent input through Parent Clubs, Hispanic Parent Meetings, and Community Steering Committees.

AHS Youth Truth Data and Goals.docx
ASD Strategic Planning Survey Data v2.pdf
Latino Studies Leadership.docx

LCE Youth Truth.docx
Belonging Empathy Interview Analysis.docx

These artifacts show continued engagement with our community especially our most underserved population.
They include the voice of all students, staff, parents and general members of our community including those who
belong to our focal groups. They show a deep appreciation for parent and student voices while also showing that
we are willing to listen to everyone and accept feedback from each and every person who is willing to engage with
us.  Focal group students, families and community were specifically engaged in the following manners: online
surveys, empathy interviews, family engagement evenings that provided not only engagement activities but time to
give input on their needs as students and families.
Strategy #1 - Hispanic Parent/Student Evening Events - One of our most historical underserved populations within
our school district include our Hispanic population.  This strategy was used because Hispanic families like to get
together in person especially with other Hispanic families to discuss together what they want from their child’s
education.   (Community Engagement Spectrum – Level 2 – Consult)
Strategy #2 - Empathy Interviews for Parents/Students - Empathy interviews were directed with students and
parents who have been minimalized including special education parents/students, TAG students/parents,
homeless parents/students, and families living in poverty.  Empathy Inteviews allow District staff to interview both
students and parents in person and get a lot of valuable information in a short period of time.   (Community
Engagement Spectrum – Level 2 – Consult)

Strategy #1 – Certified and Classified Workgroups – The District spent three hours with each group (Classified and
Certified) to consult with employees and involve them in prioritizing strategies for the new strategic plan.    During
these meeting everyone heard an overview of the ways in which staff have worked to support students, the
engagement process the District has used for the strategic planning, and a preview of possible strategies for the
new plan.  Staff shared feedback they had on the strategies and identified other areas for additional support from
leadership to be successful.   (Community Engagement Spectrum – Level 2 – Consult)

Strategy #2 – Staff Culture Survey – In the spring of 2023, the District provided staff a dedicated survey that
involved all staff and staff were able to provide specific feedback about the student needs within each building.
This survey also allowed for the District to get an 88% return rate on feedback from staff.  In the Fall 2023, the
District used the staff feedback to create specific strategies to help support students.  These strategies were
shared with staff.  It also provided a feedback loop for the staff to see how their initial input from the survey was
used to directly inform the plan.   (Community Engagement Spectrum – Level 2 – Consult)

Hispanic Parent Night Feedback
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Describe and distill what you learned from
your community and staff. How did you
apply that input to inform your planning?

Through our engagement process with students, staff, families and community, including all focal groups, three
priorities have been identified that the District will focus on in the future. These include instructional development
to support the academic improvement of students, support of workforce to make sure we mentor and retain a full
workforce, and the final priority is around relationship building to include mental health, social emotional learning,
engagement of parents and students and engaging partnerships within the community to support student learning.

These priorities were identified as a result of extensive community engagement, followed by a compiling of data
and a Needs Assessment review that resulted in our key areas of focus. The resulting areas of focus will touch
academics, workforce development, and the health and well-being of students.
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Integrated Guidance Needs Assessment

Please offer a description of the
comprehensive needs assessment
process you engaged in and the high
level results of that needs
assessment. Include a description of
the data sources you used and how
that data informs equity-based
decision making, including strategic
planning and resource allocation.

The District completed a thorough needs assessment that started over a year ago using an equity lens that
provided guidance to meet all learners. The needs assessment included a planning team of board members,
school staff, Hispanic families, student focal groups, special education parents, homeless youth, foster parents,
school staff (classified & certified), community members, and a consultant. The planning committee created the
needs assessment process that included five meetings.  The District created strategies on how to gain
information as part of our needs assessment and then the planning committee, administrators, and board
members met to review, analyze and prioritize the needs assessment data.  The overarching group was the
Community Steering Committee. The Community Steering Committee included parents, staff members, school
board members, and students.  This group met on three different times in the fall of 2022. The Steering
Committee received all the data associated with the needs assessment and created three priorities for the
integrated guidance, as well as the strategic plan. The three priorities were then reviewed by the planning
committee, administrators, and board members to analyze and prioritize the needs assessment data. The data
sources we collected included, academic assessments and review in core areas, student Youth Truth Surveys,
Empathy Interviews with parents and students, staff culture survey, and a family and community survey.  Data
sources including parent and student surveys, as well as academic achievement data, were disaggregated
specifically for our underserved populations. The Steering Committee used this needs assessment information
to create our priorities and general resource allocations for our strategic plan for the next three to five years.
The high level strategies based on the needs assessment include the following: develop and implement a
comprehensive, multi-tiered system of supports for Social/Emotional Learning and Mental Health for all
students in grades PreK-12; ensure that students have access to instructional practices,  standards-based
curriculum,  and instructional materials that integrate respectful consideration of culture, disability, race, gender,
and language with equitable learning supports and opportunities, by providing ongoing professional learning,
collaboration, support, resources, data collection, and instructional leadership for staff at all levels; and
implement targeted K-12 supports for students and families, especially those of students who are chronically
absent, students and families with Limited English Proficiency, students with disabilities and their families, and
students and families experiencing poverty,  to increase regular attendance, student and parent engagement,
school to home partnerships and communication, community partnerships, and accessibility to school and
district programs.
In addition, the District will apply the Student Success Act, High School Success (Measure 98) and general fund
resources to the three priorities that have been created through the needs assessment.
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Integrated Guidance Application Questions - Drafting Your Plan
School Culture, Climate and Engagement - Every Day Matters

Describe your approach to providing students a
well rounded education. What instructional
practices, course topics, curriculum design, and
student skills development are part of this
approach? Describe the approaches by grade
band (elementary, middle, and high).

In Astoria we are committed to delivering all of our students, especially our focal student groups, a
well-rounded education at each level (elementary, middle, and high school) and in each grade
throughout the school career for each student. We use our equity lens and targeted universalism to
ensure equitable program design and opportunity.

At the early elementary level, we focus intently on developing student literacy skills. Our students
receive PE, as well as free play, on a daily basis. Students access our library at least once a week
through our library program. In our classrooms, we have provided professional development and
expect our teachers to integrate Art and Health into lessons on a weekly basis. We offer a strong
TAG program and have worked to ensure our identification process is intentionally inclusive.

At the middle level, we work on skill development, subject mastery (ELA, Math), and social
emotional health. Our students receive PE for 50% of the days in each school year and health
education the other 50% of days. Our library is a busy and inviting space open at lunch, as well as
before and after school. It is also open for classroom use. Students participate in a
required elective as 6th graders and rotating electives in 7th and 8th grade. Other introductory
classes including art, woods, engineering and technology are offered.  We offer band, choir, and
orchestra music options to our students.

At the high school level, we focus on graduation and the development of skills needed for success
as an adult. We offer PE, Health, Music (band, choir, orchestra), and a broad array of elective
courses (i.e. Forestry, Business classes, art appreciation, theatre). CTE staff, counselors, teachers,
9th-grade on-track staff, college and career readiness program leaders, and administrators will work
with advisory groups and individual students to support participation in CTE program options. Again,
our great library is open for both individual students and classes. We provide a full array of
co-curricular athletic opportunities.



ASD Integrated Guidance 2023 Drafting Your Plan

8

Which disciplines (theater, visual arts, music,
dance, media arts) of the arts are provided,
either through an integration of content or as a
separate class?

How do you ensure students have access to
strong library programs?

Kindergarten through 2nd Grade – Students in grade K-2 receive at a minimum of 60 minutes of
instruction of music and movement a week that is provided by a licensed music teacher.  Elementary
teachers have been provided training to provide movement opportunities within their general
classroom.

3rd Grade through 5th Grade – Students in grades 3rd-5th receive at a minimum of 60 minutes of
instruction of music and movement a week that is provided by a licensed music teacher.  Elementary
teachers have been provided training to provide movement opportunities within their general
classroom.

6th Grade through 8th Grade – Students in 6th grade will select between choir, band, or orchestra
for one full school year.  6th grade students are also provided the opportunity to take art as an
elective.  Students in grade 7th and 8th grade can choose between choir, band, art, or orchestra.  All
students in grades 6th through 8th are provided the opportunity for theater opportunities twice a year
with afterschool programs.  The District does provide transportation for afterschool programs.

9th Grade through 12th Grade - Astoria High School provides a wide variety of art experiences
whether in coursework or co-curricular programs.  AHS supports a Instrumental Band, Jazz Band,
Orchestra, and Music Production class.  A traditional choir course and piano class also takes place
within the daily schedule.  These ensembles also engage in large ensemble and individual
competitions through the OSAA.  In the visual arts, students can participate in pottery, design and
draw, advanced drawing, and painting.  Students are also able to blend music within the CTE skills
in the Guitar (electric) Building Class.  In co-curricular activities, student can participate in the
Thespian club and productions as well as compete in dance with our dance group, Pizazz.
The District has a full time library assistant in each of our four schools.   The District has a 1.0 FTE
Library Media Specialist that is shared amongst all the schools.  The Library Media Specialist is a
member of the Oregon Library Association and participates on weekly professional development
with content areas teachers as well as provides professional development support for the full time
library assistants.  Elementary students received a minimum of 30 minutes of scheduled time in the
library each week.  The middle school library is accessed by students before school as well as
scheduled time that content area teachers provide for academic support.  The high school library is
accessed by students before school and during breaks during the day.  Teachers at the high school
level schedule time in the library for research based projects and to support content areas.
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How do you ensure students have adequate
time to eat, coupled with adequate time for
movement and play?

Describe how you incorporate STEAM (Science,
Technology, Engineering, Arts, and Math)
instructional practices, including project-based
learning, critical thinking, inquiry, and
cross-disciplinary content.

Kindergarten through 2nd Grade – Students in grades K-2 receive 20 minutes before school begins
for eating breakfast with the flexibility of eating their breakfast in the classroom when the day begins.
Each K-2 student receives 30 minutes of lunch time to eat in a cafeteria setting.  Students in grades
K-2 receive 60 minutes of planned physical education time with a physical education specialist.
Grade level teachers have been provided training to provide physical education support.  Students in
grades K-2 receive 60 minutes of recess time a day.

3rd Grade through 5th Grade - Students in grades 3-5 receive 20 minutes before school begins for
eating breakfast with the flexibility of eating their breakfast in the classroom when the day begins.
Each 3-5 grade student receives 30 minutes of lunch time to eat in a cafeteria setting.  Students in
grades 3 - 5 receive 60 minutes of planned physical education time with a physical education
specialist.  Grade level teachers have been provided training to provide physical education support.
Students in grades 3 - 5 receive 60 minutes of recess time a day.

6th Grade through 8th Grade - Students in grades 6-8 receive 20 minutes before school begins for
eating breakfast.  Students in grades 6-8 receive 30 minutes of lunch time to eat in a cafeteria
setting. 6th grade – 8th grades students receive 250 minutes a week of physical education.
Students in grade 6th-8th are also provided District sponsored athletic opportunities after school
hours at no cost to the students.  The athletic programs are provided all school year.

9th Grade through 12th grade – All students in grades 9th-12th are provided the opportunity to each
breakfast for 45 minutes a day including a break in the morning between classes for breakfast items.
All students in grades 9th-12th are provided 35 minutes of lunch time per day.  Students in 9th grade
have 230 minutes of physical education a week.  In addition, to the 9th grade physical education
requirement the high school offers elective physical education classes (yoga, competitive physical
education, weight training, recreational physical education) Students in grades 9th-12th are also
provided District sponsored athletic opportunities after school hours at no cost to the students.  The
athletic programs are provided all school year.
At the K-6 level, we integrate STEAM (Science, Technology, Engineering, Arts, and Math) into our
instructional practices through project-based learning, critical thinking, inquiry, and cross-disciplinary
content as part of our instructional day. The Language Arts curriculum we recently adopted has a
cross-disciplinary approach and addresses content standards in language arts, science, and social
science. We have cross-walked these standards and teach the themes. Additionally, at the end of
each unit, there is a project-based week-long task that has students using their critical thinking skills
to apply learning from across the previous 5 weeks.

At the secondary level we offer a broad selection of CTE classes, and students are able build these
opportunities into their schedules.  In addition, our teachers integrate STEAM into their curricula on a
regular basis.
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Academics - Student Success Act and High School Success

Describe your process for ensuring the adopted
curriculum (basal and supplemental) consists of
a clearly stated scope and sequence of K-12
learning objectives and is aligned to all state
and national standards.

Describe your process for ensuring classroom
instruction is intentional, engaging, and
challenging for all students.

How will you support, coordinate, and integrate
early childhood education programs?

All District teachers in grades K-12 have district approved instructional maps based on the stated
adopted standards as well as the core curriculum that the District has adopted. The material is
studied to ensure that the curriculum we adopt has a stated scope and sequence of K-12 learning
objectives and is aligned to Oregon and national standards.  The District provides early release time
for staff to collaborate and review instructional maps on a weekly, monthly, and annual basis.
Administrators review the instructional maps and use an observational protocol to provide staff
support.
The District ensures classroom instruction is intentional, engaging and challenging several ways.
First, we do a thorough adoption process to ensure our core curriculum components that we adopt
are aligned to standards, engaging for students, and differentiated to meet the needs of the different
levels and demographics of students. The district also provides professional development several
times throughout the school year on strategies around student engagement, differentiation and
instruction, social emotional learning, and other relevant topics. Three of the district's four schools
have instructional coaches that work with staff on continuous improvement cycles where staff are
looking to ensure their classroom instruction is engaging and supporting student success for all
student groups, including focal students.
The Astoria School District works closely with Preschool and Early Intervention programs in Clatsop
County. In addition to Early Intervention, the Astoria School District has a Preschool Classroom and
coordinates with Head Start, both of which are located in a District building. There are also
coordination efforts with community based programs including Simply Kids and Bumble Preschool.
Coordination efforts include collaboration between staff members in different programs as well as
support from Early Intervention specialists in our District Preschool Program. The Astoria School
District also partners with Early Intervention in Transition Kindergarten Parent Meetings the year
before a student enters Kindergarten as part of the regular IFSP cycle. The District also sets up and
hosts Transition meetings the Spring before Kindergarten to move IFSPs over to school age IEPs.
Finally, the Astoria School District provides transition activites including tours of Astor Elementary,
parent support around enrollment paperwork (in multiple languages) and Kinder Camps for specific
students entering Kindergarten with needs around the transition to a new, full day program.
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What strategies do you employ to help facilitate
effective transitions from middle grades to high
school and from high school to postsecondary
education?

The Astoria School District facilitates effective transitions between early childhood education
programs and our Kindergarten School in a variety of ways. The District Transition Team attends all
Early Intervention IFSP Meetings (even for those students who are not Transitioning Kindergartners).
This provides some familiarity with District staff and parents. Information about transition activities
and the process is shared by the Astoria Transition Team and parent questions are addressed. As a
regular practice, the Kindergarten School (Astor Elementary) provides an Incoming Kindergarten
Event the Spring before students enter Kindergarten. This event provides parents and students a
chance to meet staff, tour Astor, ride on a school bus and address questions or concerns.
Additionally, specific students who may have transition challenges are provided additional time with
the teacher and in the school. These individual transition plans occur during the Spring and Summer
before Kindergarten starts.

Each spring Astoria Middle School and Astoria High School staff meet to discuss systemic needs to
be addressed as well as individual students who would benefit from additional supports as they
transition to Astoria High School the following fall. During that time, students are identified, invited,
and encouraged to engage in a AMS-AHS Bridges summer school program. Students engage in
course work and activities that help them acclimate to a high school setting, become familiar with the
staff and campus of AHS, as well as gain confidence in how to successfully navigate secondary
coursework. Furthermore, students earn 1.0 credit of Health and Frosh Trans (elective) credit during
those summer school sessions.

Astoria High School students, as they prepare for graduation and postsecondary pursuits, meet with
school counselors to facilitate college exploration opportunities, scholarship applications, including
Astoria High School Scholarship Inc., and onsite visits with college representatives. They have the
opportunity to tour Tongue Point Job Corps Center, the Marine and Environmental Research and
Training Station, and Clatsop Community College. Many of our focal group students are able to visit
universities throughout the Pacific Northwest through the TRIO programs of Upward Bound and
Talent Search. Students are able to transcript college credit from Advanced Placement courses as
well as simultaneous and dual enrollment classes with Clatsop Community College.
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Systems - Early Indicators and Intervention Supports

How do you identify and support the academic
needs of students who are not meeting or
exceeding state and national standards,
particularly for focal student groups?

What systems are in place for supporting the
academic needs of students, including for focal
student groups, who have exceeded state and
national standards?

The District utilizes a benchmark assessment system that identifies students in need of academic
support.  Three times a year (fall, winter and spring) students in grades K-2 are given a phonics
decoding survey to show growth in phonics and reading instruction, and grades 2-9 take
Renaissance's STAR Reading assessment.  Grades 1-9 use the STAR Math assessment three
times a year to show learning in math.  Reports from these asessments show students who may
need additional services to meet state standards.  Additional diagnostic testing tools may be used to
further narrow down what each student might need in terms of services.  The District has a literacy
coach in each elementary school building and a reading/math interventionist in each secondary
building who provide supports through small group pull-out programs or by pushing in to classrooms.
The interventionists progress monitor students on a regular basis to monitor growth and adjust
services as needed.  For focal student groups, the District  disaggregates the data to show the
needs of students in focal areas and compare the growth in student learning across demographics.
The District also utilizes disaggregated data to check for over-identification of certain demographics
receiving intervention services.
The District has a TAG program in place to support the academic needs for students who are
identified as TAG. We have TAG coordinators at each school site who oversee the identification
process and help teachers provide the necessary differentiated instruction to meet each student's
needs. TAG students may be provided with pull-out enrichment activities, in-class differentiation
opportunities, flexible scheduling, curriculum compacting and other accommodations to support their
academic needs. Students who are not identified as TAG, but exceeding state and national
standards, are provided opportunities for differentiation in the classroom, accelerated pathways
(especially in math beginning in middle school), flexible scheduling, AP courses, Honors classes,
dual enrollment classes, and simultaneous enrollment in high school in coordination with Clatsop
Community College. One focus area of the District Strategic Plan will center around differentiation in
the classroom to ensure teachers have the tools they need to provide the necessary adjustments to
meet the needs of students who are exceeding in the classroom, as well as those students who may
need additional intervention.
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College and Career Readiness - High School Success and CTE Focus

How do you provide career exploration
opportunities, including career information and
employment opportunities, and career guidance
and academic counseling before and during
CTE Program of Study enrollment?

How are you providing equitable work-based
learning experiences for students?

Describe how students’ academic and technical
skills will be improved through integrated,
coherent, rigorous, challenging and relevant
learning in subjects that constitute a
well-rounded education, including opportunities
to earn postsecondary credit while in high
school.

What activities will you offer to students that will
lead to self-sufficiency in identified careers?

Student Services provide students the opportunity to holistically review their education opportunities
beginning in 7th-grade. This six-year plan is reviewed and expanded throughout the course of their
high school experiences. This is a focus point of the Freshmen Transitions course their 9th-grade
year. Furthermore, each year during the forecasting process, student voice and interests are
solicited about potential course offerings. Classroom visits, the Forecasting Fair, and individualized
planning offer students a number of opportunties to explore CTE courses within their respective
Programs of Study.
Counselors and teachers work with groups and individual students to promote CTE courses each
spring during the Forecast Fair.  Course options and programmatic information are sent to families to
support students in their online registration forecasting platform.  Many students of focal group
populations receive additional support in understanding educational offerings through the NWRESD
Migrant Education Program, as well as Upward Bound and Talent Search.  We are also exploring the
viability of a family forecasting night to help students and families navigate the forecasting process
and understand more fully the opportunities that are available to students.
Astoria High School offers equitable work-based learning experiences through a variety of programs.
Student Services provide students the opportunity to review their education opportunities beginning
in 7th-grade. This six-year plan is reviewed and expanded throughout the course of their high school
experiences. Student can engage in Clatsop Works summer internships as well Work Experience
opportunities throughout the school year. Students are able to participate in the Health Occupations
program, Construction activities, and Cadet Teaching classes. Students are recruited and
encouraged to participate in these programs, based upon their interests.
While attending Astoria High School, students are able to earn postsecondary credits through a
variety of avenues.  Students are able to earn credit through College Now classes that are
articulated with Clatsop Community College.  Many of the business courses at Astoria High School
fall within this category.  Students are also able to dual-enroll in college courses while enrolled in
advanced courses at AHS.  These courses are found in mathematics, history, business, foreign
language, agricultural mechanization, and English.  There are also simultaneous enrollment
opportunities for students who wish to take college classes while still in high school.  These are often
courses that we do not offer on the main AHS campus, but are of interest to our students.
Students engage in a variety of career exploration activities that expose them to CTE based careers.
Each year, the Clatsop County Career and Job Fair allows all 11th and 12th-grade students the
opportunity to interact with local companies and industry leaders in those fields.  They are offered
internships through the Clatsop Works intership program and job shadowing opportunities.  In the
Natural Resource Program of Study, students engage in capstone business and research projects
that support student self-suffiency, interests, and independence.
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How will you prepare CTE participants for
nontraditional fields?

Describe any new CTE Programs of Study to be
developed.

In addition to the aforementioned intership programs and programs of study, Astoria High School
partners with Clatsop Community College, the Marine and Environment Research and Training
Station, and Tongue Point Job Corps Center to support student learning in the traditional trades as
well as nontraditional fields.  These community partnerships support the efforts of Astoria High
School in broadening the vision of our students as to what is possible after high school.  Career
exploration activities and assessments, such as the ASVAB, provide students with insights as to
their interests and natural aptitudes.  Furthermore, for students seeking a university education,
career exploration reviews take place through our student service center.
Presently, Astoria High School continues to refine the Natural Resource Program of Study.  This
agricultural and fisheries program of study continues to expand and we are using resources to
expand capital projects as well as course offerings.  Astoria High School is also exploring the
viability of a computer science Program of Study.
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Strategies

Integrated Guidance Application Questions - Allocating Resources

Strategy 1

Strategy 2

Strategy 3

Staff Capacity

How do you recruit, onboard, and develop
quality educators and leaders? How are you
recruiting and retaining educators and
leaders representative of student focal
groups?

How do you align professional growth and
development to the strengths and needs of
the school, the teachers, and district
leaders?

Ensure that students have access to instructional practices, standards-based curriculum, and
instructional materials that integrate respectful consideration of with equitable learning supports and
opportunities, by providing ongoing professional learning, collaboration, support, resources, data
collection and instructional leadership for staff at all levels.
Implement targeted K-12 supports for students and families, especially those of students who are
chronically absent, students and families with Limited English Proficiency, students with disabilities and
their families, and students and families experiencing poverty, to increase regular attendance, student
and parent engagement, school to home partnerships and communication, and accessibility to school
and district programs.
Develop and implement a comprehensive, multi-tiered system of supports for Social/Emotional
Learning and Mental Health for all students in grades PreK-12.

The District has set up a hiring process that includes advertising positions locally and throughout the
State of Oregon and nationally. The District also uses social media to help with this process. Beginning
2023-2024 the District will offer a formal “Grow Your Own” program that will provide tuition scholarship
opportunities for potential employees who are representative of our student focal groups as well as
positions that are difficult to fill. The District has created a mentor program with new staff were
instructional coaches work to support new teachers to the District.  The District is implementing an Exit
Interview process that will get feedback from staff members who are leaving. In addition, the District will
implement “Stay Interviews” with staff members who are currently employed with the District. Priority
will be provided to “Stay Interviews” for staff members who represent student focal groups. The “Stay
Interviews” are being created to monitor the thoughts and experiences of current staff members and
make necessary changes or adjustments that will help retain employees.
Professional growth and development around teaching and learning are developed from our teacher
feedback through student outcomes data reviews, teacher-student voice and data, teacher input, and
leadership team guidance. All our decisions flow through the district-wide strategic plan, which was
staff and community developed. Additionally, five professional development non-student days and one
hour early release every Thursday are provided to certified staff focused on instructional strategies,
behavior management, intervention tools/ techniques/strategies/systems, and SEL strategies. All
administrators regularly report to the board regarding their focus on teachers' professional growth and
happenings within the schools.
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How do you provide feedback and coaching
to guide instructional staff in research-based
improvement to teaching and learning?

School Systems

What systems are in place to monitor student
outcomes and identify students who may be
at risk of academic failure? How do you
respond and support the student(s) when
those identifications and observations are
made?

What processes are in place to identify and
address any disparities that result in
students of color, students experiencing
poverty, students learning English and
students with disabilities being taught more
often than other students by ineffective,
inexperienced, or out-of-field teachers?

The district provides instructional feedback to staff through our teacher and staff evaluation process.
Teachers are observed, either through formal observations or mini-observations over the course of a
year and administrators hold post-observation meetings to discuss strengths and provide feedback for
improvement.  The district also has instructional coaches and literacy coaches who provide ongoing
feedback to teachers through coaching cycles, as well as providing on-site professional development
on research-based strategies for improving teaching and learning.  Some of the core curriculum has
on-going professional development and coaching as part of the curriculum adoption, which provides
teachers with continuous feedback on their instruction with that specific curriculum.  For example, our
secondary math program has a coach who observes math classes and provides feedback, and our
new English Language Arts secondary curriculum has provided remote follow-up training sessions to
assist teachers in implementing the new curriculum.

The District utilizes a benchmark assessment system that tracks student outcomes and helps identify
students who are at risk. Benchmark assessments are given three times a year to each individual
student for reading and math. Reports from these assessments identify students who are at risk
academically. Once these students have been identified, additional diagnostic testing tools, such as
phonemic awareness screeners, phonics diagnostic assessments, vocabulary and comprehension
assessments, or intervention specific diagnostic assessments that show gaps in student learning, may
be used to further narrow down what each student might need in terms of services. The District has a
literacy coach in each elementary school building and a reading/math interventionist in each secondary
building who provide supports through small group pull-out programs or by pushing in to classrooms.
The interventionists progress monitor students on a regular basis to monitor growth and adjust services
as needed.

At the elementary levels, classes are built in the spring so that each classroom has a balance of
students from all demographics. This ensures that all teachers work with students of all demographics.
The District also works to ensure the effectiveness of teachers through Instructional Coaches, Literacy
Coaches, teacher evaluation processes, and ongoing professional development. Inexperienced
teachers are provided an in-district mentor for their first two years in the district, with monthly meetings
to work on areas of need. Finally, Astoria goes to great lengths to ensure that our highest quality
teachers are working with our students who have the highest needs.
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How do you support efforts to reduce the
overuse of discipline practices that remove
students from the classroom, particularly for
focal student groups?

Each school in the District has implemented Positive Behavior Intervention Support (PBIS).  One of the
main areas of PBIS is to monitor the discipline data monthly.  This is done by a PBIS committee in each
building.  Each PBIS will also use the District Equity Lens when reviewing data to monitor the different
student focal groups.  One of the main focal points of the PBIS committees is to review the number of
students removed from classes and specially focus student groups.  The goal of the PBIS committees
is to reduce the number of students removed from classes and specifically students from focal groups.
In addition, the District also has a 1.0 FTE staff member who is a Student Intervention Specialists who
responsibility is to support teachers and administrators with discipline practices and specially provide
training and support in classroom and whole school restorative practices.  Training is scheduled once a
month in each building on restorative practices and school culture strategies.
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How do you facilitate effective transitions
between early childhood education programs
and local elementary school programs; from
elementary to middle grades; from middle
grades to high school; and from high school
to postsecondary education?

PreK to Kindergarten -The Astoria School District facilitates effective transitions between early
childhood education programs and our Kindergarten School in a variety of ways. The District Transition
Team attends all Early Intervention IFSP Meetings (even for those students who are not Transitioning
Kindergartners). This provides some familiarity with District staff and parents. Information about
transition activities and the process is shared by the Astoria Transition Team and parent questions are
addressed. As a regular practice, the Kindergarten School (Astor Elementary) provides an Incoming
Kindergarten Event the Spring before students enter Kindergarten. This event provides parents and
students a chance to meet staff, tour Astor, ride on a school bus and address questions or concerns.
Additionally, specific students who may have transition challenges are provided additional time with the
teacher and in the school. These individual transition plans occur during the Spring and Summer before
Kindergarten starts. 
 
Grade 2 to Grade 3 – Classroom teachers in 2nd grade create a data sheet that informs 3rd grade
teachers specific academic information about students who are transitioning to 3rd grade.  2nd grade
teachers also put together class lists as recommendation for 3rd grade teachers.  Student who are in
special programs like IEP, Title I, ELL and others are provided a more thorough transition which
includes one on one meetings amongst staff. Finally, students are providing visitations during the
spring before the transition takes place to be given a tour and meet key staff. 
 
Grade 5 to Grade 6 - Classroom teachers in 5th grade create a data sheet that informs 6th grade
teachers specific academic information about students who are transitioning to 6th grade.    Student
who are in special programs like IEP, Title I, ELL and others are provided a more thorough transition
which includes one on one meetings amongst staff. Finally, students are providing visitations during the
spring before the transition takes place to be given a tour and meet key staff. 
 
Grade 8 to Grade 9 - Classroom teachers in 8th grade create a data sheet that informs high school
teachers specific academic information about students who are transitioning to 9th grade.  Student who
are in special programs like IEP, Title I, ELL and others are provided a more thorough transition which
includes one on one meetings amongst staff. Finally, students are providing visitations during the
spring before the transition takes place to be given a tour and meet key staff.  Students who have not
made adequate progress in 8th grade are provided a month long transition session every August that
helps students get organized for high school both academically and emotionally.  Students are also
able to earn high school credit during the month long session prior to their 9th grade school year. 
 
High School to Post Secondary – High school counselors and high school staff worked with student
early on in the high school years to help them understand the process to get ready for post-secondary
opportunities.  This includes college visits, application seminars, financial aid information events and
other important post-secondary information. 
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What policies and procedures do you
implement to ensure activities carried out by
the district do not isolate or stigmatize
children and youth navigating
homelessness?

Describe the potential academic impact for
all students AND focal student groups based
on your use of funds in your plan.

What barriers, risks or choices are being
made that could impact the potential for focal
students to meet the Longitudinal
Performance Growth Targets you’ve drafted,
or otherwise experience the support or
changes you hope your plan causes?

CTE Focus

The Astoria School District follows practices and procedures to ensure that students experiencing and
navigating homelessness are not isolated or stigmatized in a variety of ways. The District has removed
all fees associated with accessing educational experiences. For example there are no longer any
locker or sports fees. All supplies and/or equipment are also provided without charge to the student.
The Astoria School District also provides Transportation to students experiencing homelessness,
including to and from locations outside of the school district boundaries. Additionally, the Astoria School
District advertises supports and contact information at prominent businesses around Astoria. These
advertisements are updated annually.
Through the use of Student Success Funds and High School Success funds we expect our graduation rates will
increase and there will be an increase in the number of students reading at grade level.  With the use of Student
Success Funds ELD support and special education staffing we expect to experience increases in learning for our
two most impacted groups (ELD and Special Education) The use of Instructional Coaches in the elementary will
be used to support staff instruction and to support interventions for students.

IIS funds will purchase ION software to allow monitoring and tracking student progress over time.  The software
allows for disaggregating the data to identify gaps and trends in student achievement, behavior, and attendance
amongst different groups.

High School Success funds are used for On Track staff, dropout prevention, and college level education
opportunities.  Heavy emphasis is placed on Freshmen On Track program, identifying students not on track to
graduate on time.

Funding also provides counseling positions to support students mental and emotional health.  Finally, we expect
through resources from our SSA plan to increase the attendance rate for all students by at least 10% for next
school year.

The amount of time in the school day and the constraints of scheduling at the secondary level create limited
opportunities for interventions that could be offered to students.  Recruiting and retaining staff to a rural part of the
state continues to be a barrier.  The continued lack mental health supports for students and families continues to
be a challenge.

The District will continue to monitor the barriers associated with all academic and social areas of equity and will
work to remove these barriers, but we may be limited by lack of resources like transportation and staffing.

Family engagement continues to be a challenge and will be a priority as lacking involvement from families may be
a barrier to help support students.
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What is your recruitment strategy, and how
does it ensure equitable access and
participation in CTE Programs of Study?

How will you ensure equal access and
participation in your CTE Programs of Study
among focal student groups? How will you
ensure there is no discrimination for focal
student groups?

As noted previously, Student Services provide students the opportunity to holistically review their education
opportunities beginning in 7th-grade.  This six-year plan is reviewed and expanded throughout the course of their
high school experiences.  This is a focus point of the Freshmen Transitions course their 9th-grade year.
Furthermore, each year during the forecasting process, student voice and interests are solicited about potential
course offerings.  Classroom visits, the Forecasting Fair, and individualized planning offer students a number of
opportunties to explore CTE courses within their respective Programs of Study.  We continue to reflect on
recruitment strategies, including micromessaging, and how we can more effectively support those student
populations that continue to be underrepresented, particularly our female students in some trades and our
students of color.

As noted above, there is a general as well as individualized recruitment of students based upon their interests
and post-secondary goals.  Students receive individualized support and guidance in the forecasting process.
However, a review of how we promote programs and micromessaging errors can continue to occur to refine our
practice and recruitment strategies.
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Integrated Guidance Plan Summary

Your plan summary will help reviewers get
quick context for your plan and the work
ahead. In the coming months, you may also
use this process to quickly explain to the
community, local legislators, media, and
other partners how you are braiding and
blending these investments. Please share
the exact needs or issues the investments
will address as outlined in your four year
plan and as it relates to the purposes stated
in law for all applicable programs, and what
processes you’ll put in place to monitor
progress toward addressing those needs.

Astoria School District’s Integrated Guidance plan is a comprehensive plan consis�ng of five funding sources (High
School Success, Student Investment Account, Con�nuous Improvement Planning, Career Technical Educa�on, and
Early Indicator and Interven�on Systems).  Our Integrated Guidance plan was completed in conjunc�on with our 3
to 5-year strategic plan with a priority emphasis with both the Integrated Guidance plan and the strategic plan of
providing instruc�onal development, building rela�onships, and hire and retain a quality workforce.  All priority
areas apply an equity lens to them as a way of monitoring barriers and support.

To meet the needs of students especially student who are historically underserved the Integrated Guidance plan
provides three specific strategies.  The strategies include:

•        Develop and implement a comprehensive, mul�-�ered system of supports for Social/Emo�onal Learning and
Mental Health for all students in grades PreK-12.

•        Ensure that students have access to instruc�onal prac�ces, standards-based curriculum, and instruc�onal
materials that integrate respec�ul considera�on of culture, disability, race, gender, and language with equitable
learning supports and opportuni�es, by providing ongoing professional learning, collabora�on, support, resources
and instruc�onal leadership for staff at all levels.

•        Implement targeted K-12 supports for students and families, especially those of students who are chronically
absent, students and families with Limited English Proficiency, students with disabili�es and their families, and
students and families experiencing poverty, to increase regular a�endance, student and parent engagement,
school to home partnerships and communica�on, and accessibility to school and district programs.

The Astoria School District planning and steering commi�ees was made up of staff, parents, and community
partners.  The team met numerous �mes to review results of surveys, discuss past and current ini�a�ves, review
achievement data, complete a needs assessment and to review growth indicators.  These outcomes are designed
to help address current trends and help Astoria School District reach new goals in a�endance, gradua�on rates,
and subject proficiency.  Four year goals include reaching an 95% gradua�on rate (currently at 83%), 52%
proficiency in 3rd grade Language Arts based Oregon State Assessments and 85% a�endance rate.

Various tools will be used to measure progress toward Astoria School District goals.  District administrators will
track gradua�on trends and STAR reading will be used in all buildings as an assessment that is completed
numerous �me annually to monitor progress in 3rd grade reading, ION So�ware will be used to help
administrators, teachers, and data teams track historical student data across various assessments, past and
current interven�ons, and a�endance pa�erns.
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Needs Assessment Summary

Plan Summary

Please offer a description of the comprehensive needs assessment process you engaged in and the high level results of that needs assessment. Include a
description of the data sources you used and how that data informs equity-based decision making, including strategic planning and resource allocation.

The District completed a thorough needs assessment that started over a year ago using an equity lens that provided guidance to meet all learners. The
needs assessment included a planning team of board members, school staff, Hispanic families, student focal groups, special education parents, homeless
youth, foster parents, school staff (classified & certified), community members, and a consultant. The planning committee created the needs assessment
process that included five meetings.  The District created strategies on how to gain information as part of our needs assessment and then the planning
committee, administrators, and board members met to review, analyze and prioritize the needs assessment data.  The overarching group was the
Community Steering Committee. The Community Steering Committee included parents, staff members, school board members, and students.  This group
met on three different times in the fall of 2022. The Steering Committee received all the data associated with the needs assessment and created three
priorities for the integrated guidance, as well as the strategic plan. The three priorities were then reviewed by the planning committee, administrators, and
board members to analyze and prioritize the needs assessment data. The data sources we collected included, academic assessments and review in core
areas, student Youth Truth Surveys, Empathy Interviews with parents and students, staff culture survey, and a family and community survey.  Data
sources including parent and student surveys, as well as academic achievement data, were disaggregated specifically for our underserved populations.
The Steering Committee used this needs assessment information to create our priorities and general resource allocations for our strategic plan for the
next three to five years. The high level strategies based on the needs assessment include the following: develop and implement a comprehensive,
multi-tiered system of supports for Social/Emotional Learning and Mental Health for all students in grades PreK-12; ensure that students have access to
instructional practices,  standards-based curriculum,  and instructional materials that integrate respectful consideration of culture, disability, race, gender,
and language with equitable learning supports and opportunities, by providing ongoing professional learning, collaboration, support, resources, data
collection, and instructional leadership for staff at all levels; and implement targeted K-12 supports for students and families, especially those of students
who are chronically absent, students and families with Limited English Proficiency, students with disabilities and their families, and students and families
experiencing poverty,  to increase regular attendance, student and parent engagement, school to home partnerships and communication, community
partnerships, and accessibility to school and district programs.
In addition, the District will apply the Student Success Act, High School Success (Measure 98) and general fund resources to the three priorities that have
been created through the needs assessment.

Astoria School District’s Integrated Guidance plan is a comprehensive plan consisting of five funding sources (High School Success, Student Investment
Account, Continuous Improvement Planning, Career Technical Education, and Early Indicator and Intervention Systems).  Our Integrated Guidance plan
was completed in conjunction with our 3 to 5-year strategic plan with a priority emphasis with both the Integrated Guidance plan and the strategic plan of
providing instructional development, building relationships, and hire and retain a quality workforce.  All priority areas apply an equity lens to them as a way
of monitoring barriers and support.

T t th d f t d t i ll t d t h hi t i ll d d th I t t d G id l id th ifi t t i Th

Your plan summary will help reviewers get quick context for your plan and the work ahead. In the coming months, you may also use this process to quickly
explain to the community, local legislators, media, and other partners how you are braiding and blending these investments. Please share the exact needs
or issues the investments will address as outlined in your four year plan and as it relates to the purposes stated in law for all applicable programs, and
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To meet the needs of students especially student who are historically underserved the Integrated Guidance plan provides three specific strategies.  The
strategies include:

•        Develop and implement a comprehensive, multi-tiered system of supports for Social/Emotional Learning and Mental Health for all students in grades
PreK-12.

•        Ensure that students have access to instructional practices, standards-based curriculum, and instructional materials that integrate respectful
consideration of culture, disability, race, gender, and language with equitable learning supports and opportunities, by providing ongoing professional
learning, collaboration, support, resources and instructional leadership for staff at all levels.

•        Implement targeted K-12 supports for students and families, especially those of students who are chronically absent, students and families with
Limited English Proficiency, students with disabilities and their families, and students and families experiencing poverty, to increase regular attendance,
student and parent engagement, school to home partnerships and communication, and accessibility to school and district programs.

The Astoria School District planning and steering committees was made up of staff, parents, and community partners.  The team met numerous times to
review results of surveys, discuss past and current initiatives, review achievement data, complete a needs assessment and to review growth indicators.
These outcomes are designed to help address current trends and help Astoria School District reach new goals in attendance, graduation rates, and
subject proficiency.  Four year goals include reaching an 95% graduation rate (currently at 83%), 52% proficiency in 3rd grade Language Arts based
Oregon State Assessments and 85% attendance rate.

Various tools will be used to measure progress toward Astoria School District goals.  District administrators will track graduation trends and STAR reading
will be used in all buildings as an assessment that is completed numerous time annually to monitor progress in 3rd grade reading, ION Software will be
used to help administrators, teachers, and data teams track historical student data across various assessments, past and current interventions, and
attendance patterns.

What strengths do you see in your district or school in terms of equity and
access?

Equity Advanced
The District has around 14% English Language Learners, 13% Special Education
students, and 50% students living in poverty.  It is important that we put together
strategies that will provide equitable and accessible services.  The ways in which we
are doing this include: the District has provided supplies for all students, no fees for
any program associated with the school, providing free meals for all students, all
elementary classrooms are below 21 students per class which provides
individualized approach to education, our local rural community that supports
students through many social services agencies, extensive programs in areas like
CTE, fine arts, dual credit, and dual language programs, two of our four schools
have Equity Committees, the District has an Equity Committee.
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What needs were identified in your district or school in terms of equity and
access?

Upload the equity lens or tool you used to inform and/or clarify your plan &
budget. Describe how you used this tool in your planning.

Describe the potential academic impact for all students AND focal student
groups based on your use of funds in your plan.

Through the engagement activities, disaggregated data review and the Needs
Assessment process, the District has identified the following needs:   1.  Student
access to academic programs like reading, math, science, CTE and other engaging
programs. 2.  Students attending school on a regular basis and understanding what
the specific equitable and accessible needs are of students not attending school. 3.
An understanding of staff bout what equity in schools should look like.

The District has a new strategic plan that addresses the needs of equity and
access. All the priorities, including academic learning, relationship building, and
workforce, will have an equity lens that we have created to make sure that all
initiatives within the District have meet the needs of focal group students. Within the
next two or three years all staff will be fully trained in equity. In addition, the District
and each of our schools will participate in an equity audit.
The ESD Equity Lens has been used throughout the plan for creating the needs
assessment items, reviewing the needs assessment information, and the overall
selection of outcomes and strategies. As the planning and the steering committee
engaged in their work, the lens was reviewed prior to each meeting and was used
on a regular basis as decisions were being made about the direction the District was
headed with the Integrated Guidance application. ASD Equity Lens
Through the use of Student Success Funds and High School Success funds we
expect our graduation rates will increase and there will be an increase in the
number of students reading at grade level.  With the use of Student Success Funds
ELD support and special education staffing we expect to experience increases in
learning for our two most impacted groups (ELD and Special Education) The use of
Instructional Coaches in the elementary will be used to support staff instruction and
to support interventions for students.

IIS funds will purchase ION software to allow monitoring and tracking student
progress over time.  The software allows for disaggregating the data to identify gaps
and trends in student achievement, behavior, and attendance amongst different
groups.

High School Success funds are used for On Track staff, dropout prevention, and
college level education opportunities.  Heavy emphasis is placed on Freshmen On
Track program, identifying students not on track to graduate on time.

Funding also provides counseling positions to support students mental and
emotional health.  Finally, we expect through resources from our SSA plan to
increase the attendance rate for all students by at least 10% for next school year.
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What barriers, risks or choices are being made that could impact the
potential for focal students to meet the Longitudinal Performance Growth
Targets you’ve drafted, or otherwise experience the support or changes you
hope your plan causes?

What policies and procedures do you implement to ensure activities carried
out by the district do not isolate or stigmatize children and youth navigating
homelessness?

What strengths do you see in your CTE Programs of Study in terms of
equity and access?

What needs were identified in your CTE Programs of Study in terms of
equity and access?

The amount of time in the school day and the constraints of scheduling at the
secondary level create limited opportunities for interventions that could be offered to
students.  Recruiting and retaining staff to a rural part of the state continues to be a
barrier.  The continued lack mental health supports for students and families
continues to be a challenge.

The District will continue to monitor the barriers associated with all academic and
social areas of equity and will work to remove these barriers, but we may be limited
by lack of resources like transportation and staffing.

Family engagement continues to be a challenge and will be a priority as lacking
involvement from families may be a barrier to help support students.

The Astoria School District follows practices and procedures to ensure that students
experiencing and navigating homelessness are not isolated or stigmatized in a
variety of ways. The District has removed all fees associated with accessing
educational experiences. For example there are no longer any locker or sports fees.
All supplies and/or equipment are also provided without charge to the student. The
Astoria School District also provides Transportation to students experiencing
homelessness, including to and from locations outside of the school district
boundaries. Additionally, the Astoria School District advertises supports and contact
information at prominent businesses around Astoria. These advertisements are
updated annually.

The Natural Resource Programs of Study as well as the Business Program of Study
intentionally recruit focal group students with the goal of creating direct pathways
into family wage careers right after high school. These CTE programs offer
enriching experiences that enhance and expand the education that students receive
in the regular classroom. These programs, along with many of the Fine Arts,
activities, music and associated extra-curricular programs often times keep our
highest need students engaged and interested in school, which enables them to
complete the goal of being college and career ready when they complete high
school. With the use of High School Success Funds, students have been able to
participate in all of these activities with no cost to the individual.
We continue to increase enrollment of students who are navigating poverty,
emerging as bilinguals, and have specially designed instructional needs. Our CTE
program does not represent our overall population demographics.  Our CTE
consortium looks at focal point participation and our biggest need is to engage our
Hispanic students and students in poverty in CTE programs.  There needs to more
specific strategies used within our CTE consortium and high school at introducing
our underserved populations to CTE programs and providing accessible resources
like transportation and family engagement in CTE programs.

CTE Focus
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What is your recruitment strategy, and how does it ensure equitable access
and participation in CTE Programs of Study?

How will you ensure equal access and participation in your CTE Programs
of Study among focal student groups? How will you ensure there is no
discrimination for focal student groups?

As noted previously, Student Services provide students the opportunity to holistically
review their education opportunities beginning in 7th-grade.  This six-year plan is
reviewed and expanded throughout the course of their high school experiences.
This is a focus point of the Freshmen Transitions course their 9th-grade year.
Furthermore, each year during the forecasting process, student voice and interests
are solicited about potential course offerings.  Classroom visits, the Forecasting
Fair, and individualized planning offer students a number of opportunties to explore
CTE courses within their respective Programs of Study.  We continue to reflect on
recruitment strategies, including micromessaging, and how we can more effectively
support those student populations that continue to be underrepresented, particularly
our female students in some trades and our students of color.
As noted above, there is a general as well as individualized recruitment of students
based upon their interests and post-secondary goals.  Students receive
individualized support and guidance in the forecasting process.  However, a review
of how we promote programs and micromessaging errors can continue to occur to
refine our practice and recruitment strategies.

Well-Rounded Education
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Describe your approach to providing students a well rounded education.
What instructional practices, course topics, curriculum design, and student
skills development are part of this approach? Describe the approaches by
grade band (elementary, middle, and high).

In Astoria we are committed to delivering all of our students, especially our focal
student groups, a well-rounded education at each level (elementary, middle, and
high school) and in each grade throughout the school career for each student. We
use our equity lens and targeted universalism to ensure equitable program design
and opportunity.

At the early elementary level, we focus intently on developing student literacy skills.
Our students receive PE, as well as free play, on a daily basis. Students access our
library at least once a week through our library program. In our classrooms, we have
provided professional development and expect our teachers to integrate Art and
Health into lessons on a weekly basis. We offer a strong TAG program and have
worked to ensure our identification process is intentionally inclusive.

At the middle level, we work on skill development, subject mastery (ELA, Math), and
social emotional health. Our students receive PE for 50% of the days in each school
year and health education the other 50% of days. Our library is a busy and inviting
space open at lunch, as well as before and after school. It is also open for
classroom use. Students participate in a
required elective as 6th graders and rotating electives in 7th and 8th grade. Other
introductory classes including art, woods, engineering and technology are offered.
We offer band, choir, and orchestra music options to our students.

At the high school level, we focus on graduation and the development of skills
needed for success as an adult. We offer PE, Health, Music (band, choir, orchestra),
and a broad array of elective courses (i.e. Forestry, Business classes, art
appreciation, theatre). CTE staff, counselors, teachers, 9th-grade on-track staff,
college and career readiness program leaders, and administrators will work with
advisory groups and individual students to support participation in CTE program
options. Again, our great library is open for both individual students and classes. We
provide a full array of co-curricular athletic opportunities.
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Which disciplines (theater, visual arts, music, dance, media arts) of the arts
are provided, either through an integration of content or as a separate
class?

How do you ensure students have access to strong library programs?

Kindergarten through 2nd Grade – Students in grade K-2 receive at a minimum of
60 minutes of instruction of music and movement a week that is provided by a
licensed music teacher.  Elementary teachers have been provided training to
provide movement opportunities within their general classroom.

3rd Grade through 5th Grade – Students in grades 3rd-5th receive at a minimum of
60 minutes of instruction of music and movement a week that is provided by a
licensed music teacher.  Elementary teachers have been provided training to
provide movement opportunities within their general classroom.

6th Grade through 8th Grade – Students in 6th grade will select between choir,
band, or orchestra for one full school year.  6th grade students are also provided the
opportunity to take art as an elective.  Students in grade 7th and 8th grade can
choose between choir, band, art, or orchestra.  All students in grades 6th through
8th are provided the opportunity for theater opportunities twice a year with
afterschool programs.  The District does provide transportation for afterschool
programs.

9th Grade through 12th Grade - Astoria High School provides a wide variety of art
experiences whether in coursework or co-curricular programs.  AHS supports a
Instrumental Band, Jazz Band, Orchestra, and Music Production class.  A traditional
choir course and piano class also takes place within the daily schedule.  These
ensembles also engage in large ensemble and individual competitions through the
OSAA.  In the visual arts, students can participate in pottery, design and draw,
advanced drawing, and painting.  Students are also able to blend music within the
CTE skills in the Guitar (electric) Building Class.  In co-curricular activities, student
can participate in the Thespian club and productions as well as compete in dance
with our dance group, Pizazz.
The District has a full time library assistant in each of our four schools.   The District
has a 1.0 FTE Library Media Specialist that is shared amongst all the schools.  The
Library Media Specialist is a member of the Oregon Library Association and
participates on weekly professional development with content areas teachers as
well as provides professional development support for the full time library assistants.
Elementary students received a minimum of 30 minutes of scheduled time in the
library each week.  The middle school library is accessed by students before school
as well as scheduled time that content area teachers provide for academic support.
The high school library is accessed by students before school and during breaks
during the day.  Teachers at the high school level schedule time in the library for
research based projects and to support content areas.
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How do you ensure students have adequate time to eat, coupled with
adequate time for movement and play?

Describe how you incorporate STEAM (Science, Technology, Engineering,
Arts, and Math) instructional practices, including project-based learning,
critical thinking, inquiry, and cross-disciplinary content.

Kindergarten through 2nd Grade – Students in grades K-2 receive 20 minutes
before school begins for eating breakfast with the flexibility of eating their breakfast
in the classroom when the day begins. Each K-2 student receives 30 minutes of
lunch time to eat in a cafeteria setting.  Students in grades K-2 receive 60 minutes
of planned physical education time with a physical education specialist.  Grade level
teachers have been provided training to provide physical education support.
Students in grades K-2 receive 60 minutes of recess time a day.

3rd Grade through 5th Grade - Students in grades 3-5 receive 20 minutes before
school begins for eating breakfast with the flexibility of eating their breakfast in the
classroom when the day begins. Each 3-5 grade student receives 30 minutes of
lunch time to eat in a cafeteria setting.  Students in grades 3 - 5 receive 60 minutes
of planned physical education time with a physical education specialist.  Grade level
teachers have been provided training to provide physical education support.
Students in grades 3 - 5 receive 60 minutes of recess time a day.

6th Grade through 8th Grade - Students in grades 6-8 receive 20 minutes before
school begins for eating breakfast.  Students in grades 6-8 receive 30 minutes of
lunch time to eat in a cafeteria setting. 6th grade – 8th grades students receive 250
minutes a week of physical education.   Students in grade 6th-8th are also provided
District sponsored athletic opportunities after school hours at no cost to the
students.  The athletic programs are provided all school year.

9th Grade through 12th grade – All students in grades 9th-12th are provided the
opportunity to each breakfast for 45 minutes a day including a break in the morning
between classes for breakfast items.  All students in grades 9th-12th are provided
35 minutes of lunch time per day.  Students in 9th grade have 230 minutes of
physical education a week.  In addition, to the 9th grade physical education
requirement the high school offers elective physical education classes (yoga,
competitive physical education, weight training, recreational physical education)
Students in grades 9th-12th are also provided District sponsored athletic
opportunities after school hours at no cost to the students.  The athletic programs
are provided all school year.
At the K-6 level, we integrate STEAM (Science, Technology, Engineering, Arts, and
Math) into our instructional practices through project-based learning, critical
thinking, inquiry, and cross-disciplinary content as part of our instructional day. The
Language Arts curriculum we recently adopted has a cross-disciplinary approach
and addresses content standards in language arts, science, and social science. We
have cross-walked these standards and teach the themes. Additionally, at the end of
each unit, there is a project-based week-long task that has students using their
critical thinking skills to apply learning from across the previous 5 weeks.

At the secondary level we offer a broad selection of CTE classes, and students are
able build these opportunities into their schedules.  In addition, our teachers
integrate STEAM into their curricula on a regular basis.
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Describe your process for ensuring the adopted curriculum (basal and
supplemental) consists of a clearly stated scope and sequence of K-12
learning objectives and is aligned to all state and national standards.

Describe your process for ensuring classroom instruction is intentional,
engaging, and challenging for all students.

How will you support, coordinate, and integrate early childhood education
programs?

All District teachers in grades K-12 have district approved instructional maps based
on the stated adopted standards as well as the core curriculum that the District has
adopted. The material is studied to ensure that the curriculum we adopt has a stated
scope and sequence of K-12 learning objectives and is aligned to Oregon and
national standards.  The District provides early release time for staff to collaborate
and review instructional maps on a weekly, monthly, and annual basis.
Administrators review the instructional maps and use an observational protocol to
provide staff support.
The District ensures classroom instruction is intentional, engaging and challenging
several ways. First, we do a thorough adoption process to ensure our core
curriculum components that we adopt are aligned to standards, engaging for
students, and differentiated to meet the needs of the different levels and
demographics of students. The district also provides professional development
several times throughout the school year on strategies around student engagement,
differentiation and instruction, social emotional learning, and other relevant topics.
Three of the district's four schools have instructional coaches that work with staff on
continuous improvement cycles where staff are looking to ensure their classroom
instruction is engaging and supporting student success for all student groups,
including focal students.
The Astoria School District works closely with Preschool and Early Intervention
programs in Clatsop County. In addition to Early Intervention, the Astoria School
District has a Preschool Classroom and coordinates with Head Start, both of which
are located in a District building. There are also coordination efforts with community
based programs including Simply Kids and Bumble Preschool. Coordination efforts
include collaboration between staff members in different programs as well as
support from Early Intervention specialists in our District Preschool Program. The
Astoria School District also partners with Early Intervention in Transition
Kindergarten Parent Meetings the year before a student enters Kindergarten as part
of the regular IFSP cycle. The District also sets up and hosts Transition meetings
the Spring before Kindergarten to move IFSPs over to school age IEPs. Finally, the
Astoria School District provides transition activites including tours of Astor
Elementary, parent support around enrollment paperwork (in multiple languages)
and Kinder Camps for specific students entering Kindergarten with needs around
the transition to a new, full day program.
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What strategies do you employ to help facilitate effective transitions from
middle grades to high school and from high school to postsecondary
education?

The Astoria School District facilitates effective transitions between early childhood
education programs and our Kindergarten School in a variety of ways. The District
Transition Team attends all Early Intervention IFSP Meetings (even for those
students who are not Transitioning Kindergartners). This provides some familiarity
with District staff and parents. Information about transition activities and the process
is shared by the Astoria Transition Team and parent questions are addressed. As a
regular practice, the Kindergarten School (Astor Elementary) provides an Incoming
Kindergarten Event the Spring before students enter Kindergarten. This event
provides parents and students a chance to meet staff, tour Astor, ride on a school
bus and address questions or concerns. Additionally, specific students who may
have transition challenges are provided additional time with the teacher and in the
school. These individual transition plans occur during the Spring and Summer
before Kindergarten starts.

Each spring Astoria Middle School and Astoria High School staff meet to discuss
systemic needs to be addressed as well as individual students who would benefit
from additional supports as they transition to Astoria High School the following fall.
During that time, students are identified, invited, and encouraged to engage in a
AMS-AHS Bridges summer school program. Students engage in course work and
activities that help them acclimate to a high school setting, become familiar with the
staff and campus of AHS, as well as gain confidence in how to successfully navigate
secondary coursework. Furthermore, students earn 1.0 credit of Health and Frosh
Trans (elective) credit during those summer school sessions.

Astoria High School students, as they prepare for graduation and postsecondary
pursuits, meet with school counselors to facilitate college exploration opportunities,
scholarship applications, including Astoria High School Scholarship Inc., and onsite
visits with college representatives. They have the opportunity to tour Tongue Point
Job Corps Center, the Marine and Environmental Research and Training Station,
and Clatsop Community College. Many of our focal group students are able to visit
universities throughout the Pacific Northwest through the TRIO programs of Upward
Bound and Talent Search. Students are able to transcript college credit from
Advanced Placement courses as well as simultaneous and dual enrollment classes
with Clatsop Community College.
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How do you identify and support the academic needs of students who are
not meeting or exceeding state and national standards, particularly for focal
student groups?

What systems are in place for supporting the academic needs of students,
including for focal student groups, who have exceeded state and national
standards?

The District utilizes a benchmark assessment system that identifies students in
need of academic support.  Three times a year (fall, winter and spring) students in
grades K-2 are given a phonics decoding survey to show growth in phonics and
reading instruction, and grades 2-9 take Renaissance's STAR Reading assessment.
Grades 1-9 use the STAR Math assessment three times a year to show learning in
math.  Reports from these asessments show students who may need additional
services to meet state standards.  Additional diagnostic testing tools may be used to
further narrow down what each student might need in terms of services.  The
District has a literacy coach in each elementary school building and a reading/math
interventionist in each secondary building who provide supports through small group
pull-out programs or by pushing in to classrooms.  The interventionists progress
monitor students on a regular basis to monitor growth and adjust services as
needed.  For focal student groups, the District  disaggregates the data to show the
needs of students in focal areas and compare the growth in student learning across
demographics.  The District also utilizes disaggregated data to check for
over-identification of certain demographics receiving intervention services.
The District has a TAG program in place to support the academic needs for students
who are identified as TAG. We have TAG coordinators at each school site who
oversee the identification process and help teachers provide the necessary
differentiated instruction to meet each student's needs. TAG students may be
provided with pull-out enrichment activities, in-class differentiation opportunities,
flexible scheduling, curriculum compacting and other accommodations to support
their academic needs. Students who are not identified as TAG, but exceeding state
and national standards, are provided opportunities for differentiation in the
classroom, accelerated pathways (especially in math beginning in middle school),
flexible scheduling, AP courses, Honors classes, dual enrollment classes, and
simultaneous enrollment in high school in coordination with Clatsop Community
College. One focus area of the District Strategic Plan will center around
differentiation in the classroom to ensure teachers have the tools they need to
provide the necessary adjustments to meet the needs of students who are
exceeding in the classroom, as well as those students who may need additional
intervention.

CTE Focus
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How do you provide career exploration opportunities, including career
information and employment opportunities, and career guidance and
academic counseling before and during CTE Program of Study enrollment?

How are you providing equitable work-based learning experiences for
students?

Describe how students’ academic and technical skills will be improved
through integrated, coherent, rigorous, challenging and relevant learning in
subjects that constitute a well-rounded education, including opportunities to
earn postsecondary credit while in high school.

What activities will you offer to students that will lead to self-sufficiency in
identified careers?

Student Services provide students the opportunity to holistically review their
education opportunities beginning in 7th-grade. This six-year plan is reviewed and
expanded throughout the course of their high school experiences. This is a focus
point of the Freshmen Transitions course their 9th-grade year. Furthermore, each
year during the forecasting process, student voice and interests are solicited about
potential course offerings. Classroom visits, the Forecasting Fair, and individualized
planning offer students a number of opportunties to explore CTE courses within their
respective Programs of Study.
Counselors and teachers work with groups and individual students to promote CTE
courses each spring during the Forecast Fair.  Course options and programmatic
information are sent to families to support students in their online registration
forecasting platform.  Many students of focal group populations receive additional
support in understanding educational offerings through the NWRESD Migrant
Education Program, as well as Upward Bound and Talent Search.  We are also
exploring the viability of a family forecasting night to help students and families
navigate the forecasting process and understand more fully the opportunities that
are available to students.
Astoria High School offers equitable work-based learning experiences through a
variety of programs. Student Services provide students the opportunity to review
their education opportunities beginning in 7th-grade. This six-year plan is reviewed
and expanded throughout the course of their high school experiences. Student can
engage in Clatsop Works summer internships as well Work Experience
opportunities throughout the school year. Students are able to participate in the
Health Occupations program, Construction activities, and Cadet Teaching classes.
Students are recruited and encouraged to participate in these programs, based
upon their interests.
While attending Astoria High School, students are able to earn postsecondary
credits through a variety of avenues.  Students are able to earn credit through
College Now classes that are articulated with Clatsop Community College.  Many of
the business courses at Astoria High School fall within this category.  Students are
also able to dual-enroll in college courses while enrolled in advanced courses at
AHS.  These courses are found in mathematics, history, business, foreign language,
agricultural mechanization, and English.  There are also simultaneous enrollment
opportunities for students who wish to take college classes while still in high school.
These are often courses that we do not offer on the main AHS campus, but are of
interest to our students.
Students engage in a variety of career exploration activities that expose them to
CTE based careers.  Each year, the Clatsop County Career and Job Fair allows all
11th and 12th-grade students the opportunity to interact with local companies and
industry leaders in those fields.  They are offered internships through the Clatsop
Works intership program and job shadowing opportunities.  In the Natural Resource
Program of Study, students engage in capstone business and research projects that
support student self-suffiency, interests, and independence.
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How will you prepare CTE participants for nontraditional fields?

Describe any new CTE Programs of Study to be developed.

If the goal is meaningful, authentic and ongoing community engagement,
where are you in that process? What barriers, if any, were experienced and
how might you anticipate and resolve those issues in future engagement
efforts?

What relationships and/or partnerships will you cultivate to improve future
engagement?

What resources would enhance your engagement efforts? How can ODE
support your continuous improvement process?

In addition to the aforementioned intership programs and programs of study, Astoria
High School partners with Clatsop Community College, the Marine and Environment
Research and Training Station, and Tongue Point Job Corps Center to support
student learning in the traditional trades as well as nontraditional fields.  These
community partnerships support the efforts of Astoria High School in broadening the
vision of our students as to what is possible after high school.  Career exploration
activities and assessments, such as the ASVAB, provide students with insights as to
their interests and natural aptitudes.  Furthermore, for students seeking a university
education, career exploration reviews take place through our student service center.
Presently, Astoria High School continues to refine the Natural Resource Program of
Study.  This agricultural and fisheries program of study continues to expand and we
are using resources to expand capital projects as well as course offerings.  Astoria
High School is also exploring the viability of a computer science Program of Study.

Although engagement is an ongoing process in Astoria, for the sake of the
integrated guidance Astoria School District has completed the community
engagement process. (List the main ways you engaged the community here)
Barriers to this process including making sure we are getting the parents, students,
and community members to engage in the process and to bring their ideas to us.
This is especially true with our focal group students and parents.  In the future, the
District will spend more time using empathy interviews, which were the most
effective manner in which value feedback was provided. Although time consuming
the results of empathy interviews were also very valuable and will be used more
often in the future.
Our plan in the future is to develop partnerships with the following businesses, in
order to expand the work-based learning opportunities for Astoria students:  Clatsop
County Social Services agencies (Health Department, Juvenile Department, Clatsop
Behavior Health Care, Clatsop Community Action, Columbia Memorial Hospital),
Northwest Regional Education Service District, Seaise School District, Clatsop
Community College, Warrenton- Hammond School District, Jewell School District,
Knappa School District, Clatsop County Historical Society, Columbia River Maritime
Museum, and Clatsop County Hispanic Council.  The District does need to enhance
relationships and partnerships with our Job Corp (Tongue Point) and better work
and communication with our local community college.
The District would like to continue with our local ESD partnerships for support for
specific resources that will enable the District to conduct ongoing empathy
interviews and other time consuming activities that our staff may or may not be
trained in and would need more training or just staff time to help with engagement
efforts.    ODE can continue to provide supports in the areas of providing resources
at the ESD level as well as the District to complete these engagement efforts.

Engaged Community
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How do you ensure community members and partners experience a safe
and welcoming educational environment?
If you sponsor a public charter school, describe their participation in the
planning and development of your plan.
Who was engaged in any aspect of your planning processes under this
guidance?
*these are checkboxes.  See  to see
options
How were they engaged?
*these are checkboxes.  See  to see
options

You will be asked to upload your top five artifacts of engagement. Smaller
districts, as outlined above, are required to submit their top two artifacts.

Why did you select these particular artifacts to upload with your application?
How do they show evidence of engaging focal student populations, their
families and the community?

A major part of the priorities for the Astoria School District is the goal of building
relationships amongst staff, students, parents and community members. Part of the
relationship priority has to do with partnerships we gain and training we provide
staff, students, and parents around safe environments within our schools.  The
District and each school will be planning specific school engagement activities for
students and families.  In addition, specific engagement opportunities for our
historically underserved groups will be scheduled at least three time per year for the
next three to five year.  Some examples of the specific engagement opportunities
are: teachers facilitating student focus groups or 1:1 conversations, empathy
interviews with select focal group students completed by counselors and
administrators, hosting meetings with staff at their buildings with their teams,
participating in regularly scheduled meetings with community partners in their place
of work, as well as monthly social service agencies sponsored by the school district.

N/A

All administrators, District Steering Committee, School Board, Teacher Advisor at
the high school, Parents, Local Migrant Council, parents, school board, school staff,
students

The District provided parent empathy interviews, electronic surveys, staff focus
groups, Youth Truth Survey for students, parent input through Parent Clubs,
Hispanic Parent Meetings, and Community Steering Committees.

AHS Youth Truth Data and Goals.docx
ASD Strategic Planning Survey Data v2.pdf
Latino Studies Leadership.docx

Belonging Empathy Interview Analysis.docx
These artifacts show continued engagement with our community especially our
most underserved population.  They include the voice of all students, staff, parents
and general members of our community including those who belong to our focal
groups. They show a deep appreciation for parent and student voices while also
showing that we are willing to listen to everyone and accept feedback from each
and every person who is willing to engage with us.  Focal group students, families
and community were specifically engaged in the following manners: online surveys,
empathy interviews, family engagement evenings that provided not only
engagement activities but time to give input on their needs as students and families.

ODE's optional application template

ODE's optional application template

Evidence of Engagement

Hispanic Parent Night Feedback
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Describe at least two strategies you executed to engage each of the focal
student groups and their families present within your district and community.
Explain why those strategies were used and what level of the Community
Engagement spectrum these fell on.

Describe at least two strategies you executed to engage staff. Explain why
those strategies were used. Explain why those strategies were used and
what level of the Community Engagement spectrum these fell on.

Describe and distill what you learned from your community and staff. How
did you apply that input to inform your planning?

Strategy #1 - Hispanic Parent/Student Evening Events - One of our most historical
underserved populations within our school district include our Hispanic population.
This strategy was used because Hispanic families like to get together in person
especially with other Hispanic families to discuss together what they want from their
child’s education.   (Community Engagement Spectrum – Level 2 – Consult)
Strategy #2 - Empathy Interviews for Parents/Students - Empathy interviews were
directed with students and parents who have been minimalized including special
education parents/students, TAG students/parents, homeless parents/students, and
families living in poverty.  Empathy Inteviews allow District staff to interview both
students and parents in person and get a lot of valuable information in a short
period of time.   (Community Engagement Spectrum – Level 2 – Consult)

Strategy #1 – Certified and Classified Workgroups – The District spent three hours
with each group (Classified and Certified) to consult with employees and involve
them in prioritizing strategies for the new strategic plan.    During these meeting
everyone heard an overview of the ways in which staff have worked to support
students, the engagement process the District has used for the strategic planning,
and a preview of possible strategies for the new plan.  Staff shared feedback they
had on the strategies and identified other areas for additional support from
leadership to be successful.   (Community Engagement Spectrum – Level 2 –
Consult)

Strategy #2 – Staff Culture Survey – In the spring of 2023, the District provided staff
a dedicated survey that involved all staff and staff were able to provide specific
feedback about the student needs within each building.  This survey also allowed for
the District to get an 88% return rate on feedback from staff.  In the Fall 2023, the
District used the staff feedback to create specific strategies to help support students.
These strategies were shared with staff.  It also provided a feedback loop for the
staff to see how their initial input from the survey was used to directly inform the
plan.   (Community Engagement Spectrum – Level 2 – Consult)
Through our engagement process with students, staff, families and community,
including all focal groups, three priorities have been identified that the District will
focus on in the future. These include instructional development to support the
academic improvement of students, support of workforce to make sure we mentor
and retain a full workforce, and the final priority is around relationship building to
include mental health, social emotional learning, engagement of parents and
students and engaging partnerships within the community to support student
learning.

These priorities were identified as a result of extensive community engagement,
followed by a compiling of data and a Needs Assessment review that resulted in our
key areas of focus. The resulting areas of focus will touch academics, workforce
development, and the health and well-being of students.

CTE Focus
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How will you intentionally develop partnerships with employers to expand
work-based learning opportunities for students?

If you are a district that receives greater than $40k in Title VI funding or have
50% or more American Indian/Alaska Native Students, you are required to
consult with your local tribal government. As evidence of your consultation,
you will be asked to upload documentation of your meeting(s) containing
signatures from tribal government representatives as well as School District
representatives. As this consultation includes all aspects of the Integrated
Plan you will be asked to upload the "Affirmation for Tribal Consultation"
within this application.

How do you recruit, onboard, and develop quality educators and leaders?
How are you recruiting and retaining educators and leaders representative
of student focal groups?

Astoria School District works directly with Clatsop Community College with the
Clatsop Works Program.  This program provides paid internship programs for
students with local businesses.  Included with this program is college credits that
students get for participating in the Clatsop Works Program.  In addition, the Perkins
Grant provides an employer advisory council that provides school districts
information concerning employment needs that students can participate in.  The
District will also work with our CTE Consortium to review employment opportunities
within the school district.  The District will also work with individual businesses via
community leadership teams to provide elicit possible partnerships.

The District has set up a hiring process that includes advertising positions locally
and throughout the State of Oregon and nationally. The District also uses social
media to help with this process. Beginning 2023-2024 the District will offer a formal
“Grow Your Own” program that will provide tuition scholarship opportunities for
potential employees who are representative of our student focal groups as well as
positions that are difficult to fill. The District has created a mentor program with new
staff were instructional coaches work to support new teachers to the District.  The
District is implementing an Exit Interview process that will get feedback from staff
members who are leaving. In addition, the District will implement “Stay Interviews”
with staff members who are currently employed with the District. Priority will be
provided to “Stay Interviews” for staff members who represent student focal groups.
The “Stay Interviews” are being created to monitor the thoughts and experiences of
current staff members and make necessary changes or adjustments that will help
retain employees.

Affirmation of Tribal Consultation

No districts in the NWRESD Service Area are required to have Tribal Consultation.
However, it it expected that you engage with your Native and Indigenous youth and
families

Strengthened Systems and Capacity
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What processes are in place to identify and address any disparities that
result in students of color, students experiencing poverty, students learning
English and students with disabilities being taught more often than other
students by ineffective, inexperienced, or out-of-field teachers?

How do you support efforts to reduce the overuse of discipline practices that
remove students from the classroom, particularly for focal student groups?

How do you align professional growth and development to the strengths and
needs of the school, the teachers, and district leaders?

At the elementary levels, classes are built in the spring so that each classroom has
a balance of students from all demographics. This ensures that all teachers work
with students of all demographics. The District also works to ensure the
effectiveness of teachers through Instructional Coaches, Literacy Coaches, teacher
evaluation processes, and ongoing professional development. Inexperienced
teachers are provided an in-district mentor for their first two years in the district, with
monthly meetings to work on areas of need. Finally, Astoria goes to great lengths to
ensure that our highest quality teachers are working with our students who have the
highest needs.

Each school in the District has implemented Positive Behavior Intervention Support
(PBIS).  One of the main areas of PBIS is to monitor the discipline data monthly.
This is done by a PBIS committee in each building.  Each PBIS will also use the
District Equity Lens when reviewing data to monitor the different student focal
groups.  One of the main focal points of the PBIS committees is to review the
number of students removed from classes and specially focus student groups.  The
goal of the PBIS committees is to reduce the number of students removed from
classes and specifically students from focal groups. In addition, the District also has
a 1.0 FTE staff member who is a Student Intervention Specialists who responsibility
is to support teachers and administrators with discipline practices and specially
provide training and support in classroom and whole school restorative practices.
Training is scheduled once a month in each building on restorative practices and
school culture strategies.

Professional growth and development around teaching and learning are developed
from our teacher feedback through student outcomes data reviews, teacher-student
voice and data, teacher input, and leadership team guidance. All our decisions flow
through the district-wide strategic plan, which was staff and community developed.
Additionally, five professional development non-student days and one hour early
release every Thursday are provided to certified staff focused on instructional
strategies, behavior management, intervention tools/ techniques/strategies/systems,
and SEL strategies. All administrators regularly report to the board regarding their
focus on teachers' professional growth and happenings within the schools.
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How do you provide feedback and coaching to guide instructional staff in
research-based improvement to teaching and learning?

What systems are in place to monitor student outcomes and identify
students who may be at risk of academic failure? How do you respond and
support the student(s) when those identifications and observations are
made?

The district provides instructional feedback to staff through our teacher and staff
evaluation process.  Teachers are observed, either through formal observations or
mini-observations over the course of a year and administrators hold
post-observation meetings to discuss strengths and provide feedback for
improvement.  The district also has instructional coaches and literacy coaches who
provide ongoing feedback to teachers through coaching cycles, as well as providing
on-site professional development on research-based strategies for improving
teaching and learning.  Some of the core curriculum has on-going professional
development and coaching as part of the curriculum adoption, which provides
teachers with continuous feedback on their instruction with that specific curriculum.
For example, our secondary math program has a coach who observes math classes
and provides feedback, and our new English Language Arts secondary curriculum
has provided remote follow-up training sessions to assist teachers in implementing
the new curriculum.
The District utilizes a benchmark assessment system that tracks student outcomes
and helps identify students who are at risk. Benchmark assessments are given
three times a year to each individual student for reading and math. Reports from
these assessments identify students who are at risk academically. Once these
students have been identified, additional diagnostic testing tools, such as phonemic
awareness screeners, phonics diagnostic assessments, vocabulary and
comprehension assessments, or intervention specific diagnostic assessments that
show gaps in student learning, may be used to further narrow down what each
student might need in terms of services. The District has a literacy coach in each
elementary school building and a reading/math interventionist in each secondary
building who provide supports through small group pull-out programs or by pushing
in to classrooms. The interventionists progress monitor students on a regular basis
to monitor growth and adjust services as needed.
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How do you facilitate effective transitions between early childhood education
programs and local elementary school programs; from elementary to middle
grades; from middle grades to high school; and from high school to
postsecondary education?

PreK to Kindergarten -The Astoria School District facilitates effective transitions
between early childhood education programs and our Kindergarten School in a
variety of ways. The District Transition Team attends all Early Intervention IFSP
Meetings (even for those students who are not Transitioning Kindergartners). This
provides some familiarity with District staff and parents. Information about transition
activities and the process is shared by the Astoria Transition Team and parent
questions are addressed. As a regular practice, the Kindergarten School (Astor
Elementary) provides an Incoming Kindergarten Event the Spring before students
enter Kindergarten. This event provides parents and students a chance to meet
staff, tour Astor, ride on a school bus and address questions or concerns.
Additionally, specific students who may have transition challenges are provided
additional time with the teacher and in the school. These individual transition plans
occur during the Spring and Summer before Kindergarten starts. 
 
Grade 2 to Grade 3 – Classroom teachers in 2nd grade create a data sheet that
informs 3rd grade teachers specific academic information about students who are
transitioning to 3rd grade.  2nd grade teachers also put together class lists as
recommendation for 3rd grade teachers.  Student who are in special programs like
IEP, Title I, ELL and others are provided a more thorough transition which includes
one on one meetings amongst staff. Finally, students are providing visitations during
the spring before the transition takes place to be given a tour and meet key staff. 
 
Grade 5 to Grade 6 - Classroom teachers in 5th grade create a data sheet that
informs 6th grade teachers specific academic information about students who are
transitioning to 6th grade.    Student who are in special programs like IEP, Title I,
ELL and others are provided a more thorough transition which includes one on one
meetings amongst staff. Finally, students are providing visitations during the spring
before the transition takes place to be given a tour and meet key staff. 
 
Grade 8 to Grade 9 - Classroom teachers in 8th grade create a data sheet that
informs high school teachers specific academic information about students who are
transitioning to 9th grade.  Student who are in special programs like IEP, Title I, ELL
and others are provided a more thorough transition which includes one on one
meetings amongst staff. Finally, students are providing visitations during the spring
before the transition takes place to be given a tour and meet key staff.  Students
who have not made adequate progress in 8th grade are provided a month long
transition session every August that helps students get organized for high school
both academically and emotionally.  Students are also able to earn high school
credit during the month long session prior to their 9th grade school year. 
 
High School to Post Secondary – High school counselors and high school staff
worked with student early on in the high school years to help them understand the
process to get ready for post-secondary opportunities.  This includes college visits,
application seminars, financial aid information events and other important
post-secondary information. 
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Attachments Completing Your Submission
Integrated Plan & Budget

Equity Lens Utilized
Community Engagement Artifacts

DRAFT Longitudinal Performance Growth Targets and any optional metrics

Affirmation of Tribal Consultation

The ESD Equity Lens has been used throughout the plan for creating the needs
assessment items, reviewing the needs assessment information, and the overall
selection of outcomes and strategies. As the planning and the steering committee
engaged in their work, the lens was reviewed prior to each meeting and was used
on a regular basis as decisions were being made about the direction the District was
headed with the Integrated Guidance application. ASD Equity Lens

AHS Youth Truth Data and Goals.docx
ASD Strategic Planning Survey Data v2.pdf
Latino Studies Leadership.docx

Belonging Empathy Interview Analysis.docx
Hispanic Parent Night Feedback

No districts in the NWRESD Service Area are required to have Tribal Consultation.
However, it it expected that you engage with your Native and Indigenous youth and
families


